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INTRODUCTION 

 
The School District of Haverford Township has a well-deserved reputation for academic 
excellence, providing a top-notch education in an area with many advantages: affordable 
housing, close proximity to the city, and a strong sense of community. Yet, historically, the 
community has been extremely homogenous: predominantly white and Christian.  For families 
of color, biracial families, and families belonging to religious minorities, living and going to 
school in Haverford Township pose a particular set of challenges.  This report will summarize 
these challenges as they have recently been reported to the H-CAN Racial Justice Action Group 
and the NAACP by parents, students, and community leaders. It will also propose some 
recommendations for Haverford Township Schools to adapt to an increasingly diverse student 
body.  
 
Ultimately, we hope to help the School District of Haverford Township (SDHT) address the 
obstacles to creating a more inclusive culture for students of color and students with various 
religious and ethnic traditions, which will in turn create a more diverse learning environment that 
benefits all students.  The report’s authors and contributors are black, brown and white; some are 
Christian, others are Muslim, and some are Jewish; some come from different continents, others 
from different states, and some were born and raised in Havertown. What we recognize, 
however, is that we all have a stake in improving the racial and ethnic climate of our School 
District and Township. We all stand to gain from our Township’s increasing diversity.  
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PART I 
Haverford Township: Changing Demographics  

and Hate-Based Incidents 
Haverford Township is growing more racially heterogeneous, and its schools are more 
heterogeneous than the township in general.  Census Bureau data indicates that the township’s 
population was 94% white in 2000; by 2016 that number had declined to 89.8%. The school-age 
population is still more diverse than the general population, and it has experienced the same 
trend toward increasing diversification: 91.2% of Haverford Township children were classified 
as white in estimates from 2012, but that number dropped to 84.6% in 2016.i  Census data does 
not allow us to track religious diversification.  

These demographic changes are happening at a moment when the nation is experiencing a 
dramatic uptick in hate-based incidents. The FBI reported in November 2017 that the number of 
hate-based crimes increased for the second year in a row, and an increase in overt hostile acts. 
The largest share of crimes committed due to “bias against the victim’s race or ethnicity.” 
Muslims, Jews, and African-Americans have borne the brunt of such attacks.ii While African-
Americans account for 13% of the US population, 50.2% of racially motivated hate crimes were 
motivated by anti-Black or African American bias in 2016.iii Increasing discrimination toward 
Muslims in the US has been well-documented, and the number of organized hate groups – 
particularly white nationalist groups – grew by 17 percent from 2014 to 2016, according to the 
Southern Poverty Law Center.iv 

The Philadelphia area, including Haverford Township, has not been immune to this unfortunate 
trend.  In August 2016, a swastika was graffitied on the trash can of a Jewish Havertown 
resident.v   In November of 2016, white nationalist flyers were left on the windshields of 
Havertown residents.vi  Montgomery County residents received white nationalist flyers in their 
mailboxes in October 2017.vii  Over 100 headstones were defaced at the historic Jewish cemetery 
of Mount Carmel in February 2017.viii  Anti-Muslim signage was left outside an Upper Darby 

Mosque in November 2017ix, and a pig’s head was left 
in front of the Philadelphia Al-Aqsa Islamic Society in 
December 2015.x   

While these incidents received news coverage, 
neighbors have relayed to us other examples of hate-
based incidents that were not publicly reported.  In 
2015 the word “nigger” was etched into the sidewalk of 
Ardmore Avenue and County Line Road. After the 
material that Haverford Township used to cover up the 
racial slur wore away, the word became visible again 
and a neighbor covered it up. (See image left.) In 2017, 
swastika graffiti was found on the bench at Ardmore 
Junction Train Station on Haverford Road. In May 
2017 an eleven-year-old African-American child was 
riding his bike to Haverford Middle School and a white 
male adult yelled out to him, "Just because you have a 
new bike doesn't mean you're not a poor nigger."  A 
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Muslim woman wearing a headscarf was aggressively followed by a car in the parking lot Manoa 
Shopping Center. On the evening of October 12, 2017, an immigrant family was photographed at 
the Manoa Elementary playground. The photo was posted to the Havertown Community Group 
Facebook page, along with a false story accusing the family of being potential child abductors, 
and the post quickly went viral; some Havertown residents panicked and responded with 
prejudiced comments about the family, illustrating a heightened level of fear of people who are 
perceived as “outsiders” to the community. (See images on following page.)  

This perception is also reflected in the data provided by the Haverford Township Police 
Department at a Race for Peace Event on May 2, 2017. Deputy Chief Hagan reported that 29% 
of the people pulled over for traffic violations in Haverford Township are African-American. 
This statistic indicates that African-American drivers are pulled over at a rate that is 
disproportionately higher than the African-American population in Haverford Township (3.3%)xi 
and Delaware County (21%)xii as a whole.  

As we have learned, the bigotry and hate depicted above does spill over into our schools, 
sometimes flagrantly but more often in subtle yet consistent ways. This includes teacher and staff 
actions that reflect the many unconscious biases that well-meaning adults have all learned. At the 
Haverford Township Board of Commissioners Meeting on February 12, 2017, Commissioner 
Gerry Hart noted that an African-American family who moved to Havertown two years ago has 
not found a “welcoming environment” here, particularly for the children, and is therefore 
considering leaving. Dr. Hart asked that Haverford Township residents be more welcoming as 
the community becomes more diverse.xiii  Two families with African-American children reported 
to us that they left the SDHT in the last two years due to the racial climate in the school system. 
Other families have reported that they are considering leaving before their children reach the 
middle school, which seems to be a moment when students experience increasing bias. Our hope 
is that the district can address the challenges faced by racial and religious minorities in our 
schools in order to provide a safe and welcoming environment for all students.   
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A screenshot of the Havertown Community Group Facebook page in which a local 
immigrant family is falsely accused of attempted child abduction. 



6 

PART II  
Incidents in SDHT Schools: Personal Testimonies 

The following testimonies are from parents and students in the School District of Haverford 
Township. The testimonies are just a sampling of the many stories that were shared in two 
meetings hosted by the H-CAN Racial Justice Action Group at the Haverford Township Free 
Library on January 27, 2018 and January 30, 2018 in response to a racist incident that occurred 
at one of the SDHT schools. Knowing that the report would be made public, the majority of 
families chose to write their experiences in a way to protect the privacy and identity of their 
child. The testimonies have been organized to reflect the five main themes which arose in the 
discussions.   
 

Theme 1 
Ongoing experiences of overt and unconscious biases in the curriculum  

and from teaching staff and school officials  
● Students report that students of color are more likely to be punished for minor offenses in the 

classroom than white students. This perception seems to be confirmed by the most recent 
data from the Department of Education’s Office of Civil Rights.  While black students make 
up 4.3% of the school population, 18.1% of suspensions are of black children.xiv  

● Parents report repeated microaggressions1 from staff and administration. For example, a 
student of an immigrant parent was told by a teacher that they should have someone “who is 
really smart and knows English really well help them with their work”.   

● Parents report a perception that the school guidance counselors are more likely to call Child 
Welfare Services on parents of color without reason.  

● Parents report school assignments and curriculum that are not inclusive or historically 
accurate. At the elementary level students are exposed to historically inaccurate 
representations of Native American tribes. For students of African descent whose family 
members were enslaved, it is often difficult to complete family tree projects or identify a flag 
representing a country of origin.  

 

Specific Parent Stories Illustrating Theme #1 

Date: December 2017 
School: Haverford Middle School 
Incident: Upon reading my child’s middle name, a substitute teacher announced to my African-
born black child and to the class in general, that he would call my child “cave man” as he 
thought the name sounds similar to that of a hominin that was recently discovered in South 
Africa.  
                                                
1 “Microaggressions are the everyday verbal, nonverbal, and environmental slights, snubs, or insults, whether 
intentional or unintentional, which communicate hostile, derogatory, or negative messages to target persons based 
solely upon their marginalized group membership. In many cases, these hidden messages may invalidate the group 
identity or experiential reality of target persons, demean them on a personal or group level, communicate they are 
lesser human beings, suggest they do not belong with the majority group, threaten and intimidate, or relegate them to 
inferior status and treatment.”  https://www.psychologytoday.com/us/blog/microaggressions-in-everyday-
life/201011/microaggressions-more-just-race   

https://www.psychologytoday.com/us/blog/microaggressions-in-everyday-life/201011/microaggressions-more-just-race
https://www.psychologytoday.com/us/blog/microaggressions-in-everyday-life/201011/microaggressions-more-just-race
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Outcome: Initially the incident was not reported for a number of reasons: there were other issues 
happening which affected my child, that I was trying to address with the grade level principal. I 
had not seen much progress with the other issues reported to any of the grade level principals, 
and did not feel that reporting this incident would make any difference. I felt that while the grade 
level principals appeared to listen to my past concerns, I could not see any action taken to redress 
the issues, and I felt that they had merely paid lip-service to placate me. As such, I did not 
approach the main principal, as I was not sure if his approach would be any different.  Another 
reason I did not come forward immediately was that I did not want my child to feel unsafe or 
targeted as a result of my speaking out about my concerns. As this issue involved a teacher, I did 
not know what the school’s reaction would be. Frankly, I did not expect such a comment from a 
teacher in the first place. This concern is not an isolated incident; both my child and I have 
experienced various forms of microaggressions from teachers. I have been spoken to in a very 
condescending and patronizing manner by some of the staff, and my fear was that making reports 
would only exacerbate things. I met with the main principal a while later, together with a 
member of H-CAN and the NAACP. I reported this incident as part of several other ongoing 
concerns. Unfortunately, as this incident involved a substitute teacher who had since left, there 
was not much action that could be taken at the time of my report. I expressed my view of the 
need for cultural sensitivity training for teachers, in order to avoid similar issues occurring in 
future. 

 

Date: Fall 2017 
School: Chestnutwold Elementary  
Incident: A biracial student (white/African-American) who wears her hair naturally has had 
teachers and students ask to touch her hair, or touch her hair without asking on multiple 
occasions. The student hears many comments about her hair and has practiced with her parents 
how to respond when people ask to touch her hair. She has also practiced how to respond when 
people touch her hair without asking. This curiosity that her classmates and teachers have 
regarding her hair has the impact of "othering" the student and making her self-conscious of her 
non-white appearance. This is also a violation of the student’s personal space, especially when 
done without asking, and it impedes her parents’ efforts to teach her that her body is her own. 
Her parents also view this touching as troubling because it is reminiscent of historic forms of 
objectification of black bodies and a fascination some white people have with black hair.xv 
Outcome: Parents have not spoken about this with any school officials because they do not feel 
that any of the school personnel would know how to respond.  

 

Date: Fall 2010 through 2012 
Incident:  My biracial son (white/African-American) is an asthmatic. He was a frequent visitor 
of the nurse’s office in middle school. Every single time he went to the office, the nurse would 
touch his hair. He told me about this all the time and how it bothered him but I was more 
concerned that he was able to breathe. The nurse was very kind to my son and helped him out but 
it irritated my son very much. She touched his hair EVERY time he would go see her. He used to 
get pneumonia and other complications caused from asthma so I am not exaggerating when I say 
that he was a frequent visitor. Every single time he went into the office, the nurse would touch 
his hair and make a comment. I also know this to be true because I had numerous conversations 
with her, and she would always comment on his hair and tell me how she would touch his hair. A 
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few weeks ago I spoke to my son and asked him about that situation.  He told me that in eighth 
grade he finally got his haircut short just so the nurse would not touch his hair. That is how much 
it bothered him.  
Outcome: I didn’t report it out of ignorance. I was unaware that hair touching was a thing that 
white people liked to do to black people’s hair. My son is not a touchy-feely kind of guy, and he 
attributes that partly to the experiences he had with this school nurse. I would like to say again 
that the nurse was very kind to my son but it obviously was a problem.   

 

Theme 2 
Unconscious and overt bias from non-teaching staff in the school system  

While these adults in the school system have authority over students, it is unclear whether non-
teaching staff participate in professional development, cultural competency trainings, or anti-bias 
trainings. Because these incidents happen in the school setting and involve staff with authority 
over students, they can be perceived as behavior sanctioned by the school system, creating a 
system that feels exclusionary and abusive, to the students and the parents.   
 
Specific Parent Stories Illustrating Theme #2 

Date: October 16, 2017 
School: Chestnutwold Elementary School 
Incident: Testimony from a Muslim mother who wears religious head garb. - I went to pick up 
my son at 3:35. I got there at the last minute and felt very lucky to find a spot right at the corner 
across from where I should pick up my son. When I was trying to park the car, the crossing 
guard was very unhappy and saying something. I couldn’t hear him, so I parked and went to ask 
what’s the problem. He was very angry and I really didn’t understand why. I asked him what’s 
the problem and he told me, “Never mind, you won’t understand anyway.” I was really shocked 
and I asked him a second time what was wrong when he told me, “Just go.” I left almost crying. I 
had to pick up my son. When I got my son and took him to the car, I went back to the crossing 
guard trying to understand why the comments. This guy was assuming so many things about me 
without knowing me. At some point he told me, “I thought you don’t know the rules of driving in 
this country.”  I told him that I have been driving in this country for 20 years, never got a ticket 
or got in an accident. But at some point I just left, because it wasn’t the time or the place for an 
argument. I left crying and shaking from the shock. 
Outcome: I went to school few days later trying to report the incident. The secretary at 
Chestnutwold told me that I need to report it to the township. And did report to the police at the 
township, but I never followed up with the story.  
 
Date: 2016-2017 school year 
School: Haverford Middle School  
Incident: My son, a biracial (white/African American) student was flipping water bottles with 
his friends in the cafeteria. As part of the zero tolerance policy, the kids were separated to 
different tables. When my son made a choking gesture to his friend across the lunchroom as a 
joke, the lunch aid approached him, and singled him out for further lunch detention in a solitary 
room. She told him, “I know who you are. You’re a troublemaker. I see you in the principal’s 
office all the time.” My son was on the honor roll his entire time at HMS and had been in the 
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principal's office for academic testing as well as other services. He came home from school not 
wanting to return and not understanding why he was singled out and why an adult would say 
these things to him. Adjusting to middle school was already hard for him, and when this adult 
singled him out in such an aggressive way and made negative stereotypical assumptions about 
him he did not want to return to school. 
Outcome: I reported this incident to the grade-level principal. She did not seem surprised and 
told me that she was sorry and would address this issue with the lunch aid. We never heard 
anything about this again, despite my asking for follow up. 
 
Date: Spring 2016 
School: Chestnutwold Elementary  
Incident: One afternoon in the FSS-run aftercare program, the students were discussing Donald 
Trump’s stated desire to build a wall on the border with Mexico to prevent undocumented 
Mexicans from entering the US. When a white child expressed opposition to the plan to “keep 
out the Mexicans,” an aftercare staff member reassured the child that Trump “just wanted to keep 
out the bad people and the drug dealers.” 
Outcome: Parent spoke with the on-site aftercare lead teacher who gave direction to all aftercare 
staff at the school that there should be no political discussions at aftercare.  
 
 

Theme 3 
Peer-to-peer discrimination 

Students and parents report that microaggressions and exclusion from peers occur at the 
elementary, middle and high school levels, and that harassment, overt racism, the use of racial 
slurs, racist graffiti, and hate-based incidents amongst peers are more prevalent at the middle and 
high school levels. Students stated that they are reluctant to report incidents to parents or adults 
in the school district for a variety of reasons: a belief that nothing will change; fear of social 
repercussions; distrust of authority figures in the school; fear of not being believed; and a 
trauma-response to this issue, e.g., the incident was so overwhelming that students could only 
begin to find words to speak about what occurred after they had left the school and were no 
longer subjected to the trauma.  
  
Specific Parent and Student Stories Illustrating Theme #3 

Date: 2017-2018 
Location: Haverford High School  
Incident: I am a white female who is set on graduating HHS in June. For a couple of months, I 
had a group of entirely male friends, who were mostly white, who used the N-word quite 
frequently as a joke. Though it bothered me immensely, I was too nervous to say anything about 
it, even though at one point they told me to talk to them if their offensive jokes go "too far". 
When I finally confronted one of the members of the group, he became frustrated with me, and 
stated he refused to censor himself months into our friendship just for my sake. He stated that he 
wasn't the only one angry with me about my request; another member of the group also was "on 
his last nerve."  
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Outcome: I cut off ties with the group as much as possible. I did not report the incidents to any 
school administrator. 

 
Date: 2017-2018 
School: Haverford Middle School 
Incident: Students called a black classmate “nigger” and “Medusa” as an insult about the 
student’s hairstyle. The ongoing harassment made it difficult for the student to concentrate in 
school. 
Outcome: The incidents were reported to school officials who offered private tutoring in the 
library for the student as an escape from the harassment. 
 
Date: ongoing through 2011-2017 
School: Haverford Middle and High School  
Incident: A male Muslim student was targeted with slurs and derogatory language from 7th 
grade until graduation. He was called a “terrorist,” “Osama bin Laden,” and “nigger” by students 
in his class.  
Outcome: The incidents were not reported.  The student stated his reasons saying, “Experience 
has shown me that nothing is going to be done about it. There was no support because minorities 
are underrepresented. When it would happen it was you against the world. It was a real sucky 
feeling. Everyone assumes things are OK but they’re not.” 
 
 

Theme 4 
Limited or no effective response from the school district to adult and peer discrimination 

Parents and students report a perceived lack of efficient or effective instructor or administrative 
response to rectify reports of bias incidents.  
 
Specific Parent and Student Stories Illustrating Theme #4 

Date: August 2016  
Location: Haverford High School Tennis Courts 
Incident Description: A hate crime was committed on SDHT property.  A swastika was drawn 
alongside a five-pointed star and profane language on the tennis courts.   
Outcome: A resident noticed the graffiti and reported it to the police. Spokespeople for the 
district stated that they did not believe the hate crime was committed by a student without 
evidence to support that belief. The school district did not take all the recommended actions 
suggested by the Anti-Defamation League in responding to hate crimes and hate incidents in 
schools.xvi   
 

Date: January 2017  
School: Lynnewood Elementary School  
Description: A white student in after-care made a comment about "bad Mexicans".  When a 
Mexican-American student who heard these comments went to an after-care worker because she 
was upset by the comment, the after-care worker reinforced the harmful stereotype by stating 
that no one was trying to hurt her feelings by saying that Mexicans are bad, only that Mexicans 
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crossing the border are bringing drugs and crime.   
Outcome: Parents met with Family Support Services and the caregiver. Parents wrote a letter to 
Superintendent Reusche requesting that the school district make a strong statement in support of 
inclusion and tolerance. Superintendent Reusche responded to the request stating:  

I am very sorry to learn of (student's) recent experience within Family Support Services.  
Thank you for bringing the matter directly to their attention.  Family Support Services 
rents space throughout the District and those who work for Family Support Services are 
not employees of the School District.  We do not have any authority over their employees.  
I have however contacted the administration to express my displeasure over (student's) 
experience.  The Director informed me she has been speaking with all of their employees 
about the importance of recognizing hate speech and addressing it in a timely and 
sensitive manner.  I offered to share our contact information and resources pertaining to 
our "No Place for Hate" designation. 
With respect to our District schools, our building principals, guidance counselors and 
teaching staff remain diligent in their awareness of the need to be sensitive, observant 
and to address matters should they arise. 
Regards, 
Maureen Reusche 

 

 
 

Theme 5 
The Push-Out: Families making the decision to the leave the district  

as a result of experiencing one or more of the above incidents   
Multiple families report a desire to move to a more diverse or inclusive school district or opt for 
a private school where diversity and inclusion is a priority, before their children reach the middle 
or high schools which are perceived to be less tolerant and inclusive for students of color.  
 
Specific Cases Illustrating Theme #5 

 
Family #1: 
 A family disenrolled their black daughter from Haverford Middle School after repeated 
incidents of racial bullying were not addressed satisfactorily by the administration. The student is 
now attending private school.  

 
Family #2:  
 When we moved from our very diverse neighborhood in Philadelphia to Havertown, I 
was very happy that my young school-aged children would have access to a good public school 
system. In fact, the schools were a huge draw for us as well as the walkability of the 
neighborhoods. I had lived in Havertown before having children and remembered a fairly 
welcoming community. I thought my biracial children would be welcomed as well. 
 Unfortunately, my children were often treated like unwelcome outsiders in the 
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community and the schools. At worst, they were targeted as racial “others,” bullied by their peers 
and considered suspect by adult neighbors and teachers.  My white neighbors consistently 
blamed the one black girl - my elementary-school aged daughter - for mischief committed by 
neighborhood children at large. Other kids openly joked about her “clown hair.” A white man in 
a passing van shouted out “NIGGER” while she rode her bike with her babysitter; my son 
experienced a similar incident on a separate occasion (cited above). Feeling like they were not 
part of the community led them to disengage from school. When we reported bullying at 
Havertown, each time the principal would say, “Oh yes So-and-So, we know he’s a problem.” 
So-and-So-the-Bully is still a student at Havertown. My son was never protected for reporting a 
bullying incident with this child. My son was made to feel that while they would “look into it” it 
was his responsibility to keep himself safe.   
 At a certain point we’d had enough, and we moved to Upper Darby School District at the 
beginning of the 2017-2018 school year.  It’s a much more diverse environment, one that 
protects my children. My daughter is at Hillcrest where she has made many friends, and she has 
not come home complaining of teasing, unwanted drama, or embarrassment from being blamed 
for something she did not do. She has MANY peers who look like her. She no longer thinks of 
herself as a troublemaker or someone no one likes. She excels academically and for the first time 
since she started school wants to join clubs and be part of the school experience.  My son has 
made distinguished honor roll every marking period. He has opportunities in STEM that were 
not afforded at HMS. I cannot say enough about how welcoming the Home and School 
Association has been.  

 
Family #3:  

One couple of a young child in the elementary schools noted concerns with the lack of 
diversity in the district, both according to race and a lack of presence of LGBTQ families; they 
have been considering leaving the district and are currently doing research on private schools and 
talking to other parents in other districts for more diverse settings for their child. 
 
 
Family #4:  

We live in Haverford, and when it was time for our African American boy to go to first 
grade, we visited Coopertown Elementary, where our child would go the next year. There were 
no African American teachers, and only very few African American children at the school. Many 
classes, perhaps most classes, had no African American children in them. We were concerned, 
because of so many testimonies of black children that report great discomfort at being the only 
black child in a class. It makes sense that such would be the case, because you need the support 
of peers that look like you to confront the many incidents of racism that unfortunately you will 
most likely encounter during childhood and beyond. My child was 4 years old when I heard his 
preschool friend tell him "my brother doesn't like you because you are black, and he likes only 
white friends."  And he was even younger when 2 friends started running around him chanting 
"you have a brown butt, you have a brown butt."  When I complained, the preschool teacher said 
"but that is a statement of fact."  Only a week ago, my child, now in 4th grade, came home 
reporting that his friend said about him, "here comes the turd looking boy."  

When we asked the counselor if there were any incidents of racial bullying, she seemed 
taken aback by the question, and said of course not, why would there be any such incidents. We 
were surprised by her answer, especially since on a previous meeting with the principal, the 
principal had told me that the same morning I met her, some children had been mocking a child 
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of color in the bus, and it had prompted her to call the parents of those children. Of course we 
would have liked the counselor to be prepared for such a circumstance with some training and 
preventative strategies, and not a denial of the problem.  

It was February, Black History month, but there was nothing on the school's bulletins on 
the walls that referred to African American history. When we peeked into a classroom, 3rd or 4th 
grade, perhaps, we saw a line of children waiting to discuss their work with the art teacher. In the 
line there was only one black child. Behind him, another child was poking him with a pencil, 
laughing and taunting. The black child was not responding in any way, his head hanging, looking 
despondent.  

The parent that gave us the tour of the school seemed very kind and welcoming, but when 
I met her later by chance at the Ludington Library, she made a racist comment, in front of my 
child: she said that you want schools to be diverse, but that her friend had her child in Lower 
Merion high school, and there were black children there, but they were always trouble.  

We decided we didn't want our child in that atmosphere, and registered him in a private 
school that is intentionally diverse. There are 2 black girls in my child's class now whose parents 
took them out of their public school because their classmates called them a racial slur. We feel 
bad that we have to pay for our child's education, which we can barely afford, an expense that is 
a huge chunk of our family budget, when other families in our neighborhood can get their 
children well-educated for free.  
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PART III 
Suggested Actions 

The following are suggested actions for the SDHT to take to prevent and address incidents of 
racial bias and create a more inclusive environment for all students. Local educators and 
antiracist advocates with expertise in these areas were consulted on the creation of this list, 
which draws on “best inclusive practices” in the school-based literature.  

1. Perform a district-wide audit: e.g., to potentially assess for: (a) current strengths and
best practices; (b) youth, parent, and teacher perceptions of school culture, safety, and
reporting and responsive mechanisms for bias incidents; (c) inclusive teaching behaviors
and curricular materials; (d) diversity of staff, administration, and teachers; (e) inclusive
whole-school practices and materials (e.g., library materials, clubs, events, etc.). Some
assessment tools can be found on pages 9-10 of the Pennsylvania Department of
Education Equity and Inclusion Toolkit.xvii  Findings might inform development of long
and short-term strategic plans, with examples of possible action items as follows.

2. Multi-level and ongoing trainings, examples including:

a. Students: Bystander trainings; restorative justice participation

b. Staff (e.g., office workers, janitors, cafeteria workers, student aides): Bystander
trainings; awareness-raising trainings

c. Teachers: Bystander trainings; awareness trainings; consultation/in-service
trainings to enhance inclusive curricular content and teaching practices

d. Administration: Bystander trainings; awareness training

e. Parents/Community: Awareness trainings and community dialogues for all
parents; outreach or venues, to connect and support families of color.
Recommended facilitators and training programs: The Race Institute for
Educators, A World of Difference Training, Beyond Diversity Resource Center,
The Peace Center, Human Rights Campaign Welcoming Schools, Human Rights
Campaign Welcoming Schools Checklist (Appendix E) 

3. Implement district-wide programs or longer-term trainings to affect systemic
change: Examples: Restorative Justice; Penn Center for Race & Equity; Student-led
social justice groups in each school. It should be noted that some schools currently have
clubs such as the African-American Cultural Enrichment Club and No Place for Hate at
Haverford High School, No Place for Hate at Haverford Middle School, and a diversity
club at Chestnutwold Elementary.

4. Policy change: Enhance discipline policies (e.g., giving a clear definition of, and
repercussions for, racial/ethnic discrimination and harrassment, including restorative
justice practices). Add clear language in the school district’s mission statement stating the
district’s desire to embrace diversity, inclusion, and anti-discrimination. The current
mission and beliefs statements omits any such language.xviii  See Appendix C for
example policies from other school districts.

https://alimichael.org/race-institute-for-educators/
https://alimichael.org/race-institute-for-educators/
https://www.adl.org/who-we-are/our-organization/signature-programs/a-world-of-difference-institute/classroom
http://beyonddiversity.org/training/
http://www.thepeacecenter.org/programs/project-peace-for-schools/
http://www.welcomingschools.org/training/request-a-training/


15 

5. Diversify hiring: Commit (e.g., specific action steps and a measurable goal) to diversify
hiring at all levels, especially leadership positions. Bring in a consultant to assess and
improve equitable hiring practices. See Appendix D for research.

6. Expand the Inclusivity Committee to include students, parents, and stakeholders of
diverse backgrounds. Expand the mission of the Inclusivity Committee to address race,
religion, nationality, and ability in addition to gender and sexual orientation. The
Inclusivity Committee can function as an equity and justice support organization:
Examples of tasks: assess climate, collect and respond to any bias incidents, consult with
administration regarding systemic change actions. Local school districts currently have
similar organizations such as the Committee to Address Race in Education (CARE) in
Lower Merion School District.xix

7. Hire a Coordinator of Diversity and Inclusion: to oversee proposed actions throughout
the district. Examples of tasks for a person in this role:

a. Schedule and coordinate trainings for teachers, staff, and students.

b. Ensure diversity is a consideration in the hiring process of new staff.

c. Support consultants/trainings for more inclusive curriculum changes.

d. Oversee Inclusivity Committee.

e. Act as a point of contact for students and families.

f. Implement suggested practices from the PA Department of Education Equity and
Inclusion Toolkit.xx
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act Finder 

DP-1 Profile of General Demographic Characteristics: 2000 

Census 2000 Summary File 1 (SF 1) 100-Percent Data 

NOTE: For information on confidentiality protection, nonsampling error, definitions, and count corrections see 
http://www.census.gov/prod/cen2000/doc/sf1 .pdf 

Subject Haverford township, Delaware 
Countv. Pennsvlvania 

Number Percent 

rrotal population 48,498 100.0 

SEX AND AGE 

Male 23,051 47.5 

Female 25,447 52.5 

Under 5 years 3,202 6.6 

5 to 9 years 3,351 6.9 

10 to 14 years 3,542 7.3 

15 to 19 years 2,978 6.1 

20 to 24 years 2,099 4.3 

25 to 34 years 5,843 12.0 

35 to 44 years 8,024 16.5 

45 to 54 years 6,903 14.2 

55 to 59 years 2,274 4.7 

60 to 64 years 1,811 3.7 

65 to 74 years 3,941 8.1 

75 to 84 years 3,267 6.7 

85 years and over 1,263 2.6 

Median age (years) 39.2 (X) 

18 years and over 36,401 75.1 

Male 16,869 34.8 

Female 19,532 40.3 

21 years and over 35,012 72.2 

62 years and over 9,534 19.7 

65 years and over 8,471 17.5 

Male 3,394 7.0 

Female 5,077 10.5 

RACE 

One race 48,104 99.2 

White 45,585 94.0 

Black or African American 1,028 2.1 

American Indian and Alaska Native 49 0.1 

Asian 1,338 2.8 

Asian Indian 188 0.4 

Chinese 393 0.8 

Filipino 62 0.1 

Japanese 41 0.1 

Korean 437 0.9 

Vietnamese 89 0.2 

Other Asian [1] 128 0.3 

Native Hawaiian and Other Pacific Islander 6 0.0 

Native Hawaiian 0 0.0 

1 of 3 02/04/2018 
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F ctFinder 
DPOS ACS DEMOGRAPHIC AND HOUSING ESTIMATES 

2012-2016 American Community Survey 5-Year Estimates 

Supporting documentation on code lists, subject definitions, data accuracy, and statistical testing can be found on the American Community Survey 
website in the Data and Documentation section. 

Sample size and data quality measures (including coverage rates, allocation rates, and response rates) can be found on the American Community 
Survey website in the Methodology section. 

Tell us what you think. Provide feedback to help make American Community Survey data more useful for you. 

Although the American Community Survey (ACS) produces population, demographic and housing unit estimates, it is the Census Bureau's Population 
Estimates Program that produces and disseminates the official estimates of the population for the nation, states, counties, cities and towns and 
estimates of housing units for states and counties. 

Subject Haverford township, Delaware County, Pennsylvania 

Estimate Margin of Error Percent Percent Margin of 
Error 

$ EX AND AGE 

Total population 48,893 +/-37 48,893 (X) 
Male 24,028 +/-481 49.1% +/-1.0 
Female 24,865 +/-480 50.9% +/-1.0 

Under 5 years 3,101 +/-266 6.3% +/-0.5 
5 to 9 years 2,938 +/-267 6.0% +/-0.5 
10 to 14 years 3,010 +/-272 6.2% +/-0.6 
15 to 19 years 3,688 +/-335 7.5% +/-0.7 
20 to 24 years 3,352 +/-329 6.9% +/-0.7 
25 to 34 years 4,991 +/-431 10.2% +/-0.9 
35 to 44 years 5,946 +/-331 12.2% +/-0.7 
45 to 54 years 7,247 +/-405 14.8% +/-0.8 
55 to 59 years 3,686 +/-315 7.5% +/-0.6 
60 to 64 years 3,056 +/-298 6.3% +/-0.6 
65 to 74 years 3,785 +/-305 7.7% +/-0.6 
75 to 84 years 2,388 +/-262 4.9% +/-0.5 
85 years and over 1,705 +/-205 3.5% +/-0.4 

Median age (years) 40.7 +/-0.9 (X) (X) 

18 years and over 37,581 +/-275 76.9% +/-0.6 
21 years and over 35,581 +/-359 72.8% +/-0.7 
62 years and over 9,606 +/-327 19.6% +/-0.7 
65 years and over 7,878 +/-294 16.1% +/-0.6 

18 years and over 37,581 +/-275 37,581 (X) 
Male 18,180 +/-392 48.4% +/-1.0 
Female 19,401 +/-393 51.6% +/-1.0 

65 years and over 7,878 +/-294 7,878 (X) 
Male 3,487 +/-217 44.3% +/-2.1 

1 of 3 02/04/2018 
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Subject Haverford township, Delaware County, Pennsylvania 

Estimate Margin of Error Percent Percent Margin of 
Error 

Female 4,391 +/-228 55.7% +/-2.1 

RACE 

Total population 48,893 +/-37 48,893 (X) 
One race 47,912 +/-256 98.0% +/-0.5 
Two or more races 981 +/-260 2.0% +/-0.5 

One race 47,912 +/-256 98.0% +/-0.5 
White 43,921 +/-658 89.8% +/-1 .3 
Black or African American 1,614 +/-398 3.3% +/-0.8 
American Indian and Alaska Native 18 +/-20 0.0% +/-0.1 

Cherokee tribal grouping 3 +/-5 0.0% +/-0.1 
Chippewa tribal grouping 0 +/-21 0.0% +/-0.1 
Navajo tribal grouping 0 +/-21 0.0% +/-0.1 
Sioux tribal grouping 0 +/-21 0.0% +/-0.1 

Asian 2,043 +/-422 4.2% +/-0.9 
Asian Indian 157 +/-86 0.3% +/-0.2 
Chinese 657 +/-177 1.3% +/-0.4 
Filipino 153 +/-118 0.3% +/-0.2 
Japanese 62 +/-60 0.1% +/-0.1 
Korean 506 +/-258 1.0% +/-0.5 
Vietnamese 230 +/-134 0.5% +/-0.3 
Other Asian 278 +/-157 0.6% +/-0.3 

Native Hawaiian and Other Pacific Islander 47 +/-58 0.1% +/-0.1 
Native Hawaiian 0 +/-21 0.0% +/-0.1 
Guamanian or Chamorro 0 +/-21 0.0% +/-0.1 
Samoan 0 +/-21 0.0% +/-0.1 
Other Pacific Islander 47 +/-58 0.1% +/-0.1 

Some other race 269 +/-169 0.6% +/-0.3 
Two or more races 981 +/-260 2.0% +/-0.5 

White and Black or African American 382 +/-210 0.8% +/-0.4 
White and American Indian and Alaska Native 89 +/-66 0.2% +/-0.1 
White and Asian 337 +/-124 0.7% +/-0.3 
Black or African American and American Indian and 0 +/-21 0.0% +/-0.1 

!Alaska Native 

Race alone or in combination with one or more other 
aces 

Total population 48,893 +/-37 48,893 (X) 
White 44,838 +/-613 91.7% +/-1 .2 
Black or African American 2,115 +/-444 4.3% +/-0.9 
American Indian and Alaska Native 192 +/-106 0.4% +/-0.2 
Asian 2,383 +/-464 4.9% +/-0.9 
Native Hawaiian and Other Pacific Islander 50 +/-59 0.1% +/-0.1 
Some other race 388 +/-181 0.8% +/-0.4 

HISPANIC OR LATINO AND RACE 

Total population 48,893 +/-37 48,893 (X) 
Hispanic or Latino (of any race) 789 +/-206 1.6% +/-0.4 

Mexican 153 +/-119 0.3% +/-0.2 
Puerto Rican 292 +/-128 0.6% +/-0.3 
Cuban 18 +/-18 0.0% +/-0.1 
Other Hispanic or Latino 326 +/-121 0.7% +/-0.2 

Not Hispanic or Latino 48,104 +/-208 98.4% +/-0.4 
White alone 43,348 +/-680 88.7% +/-1.4 
Black or African American alone 1,606 +/-399 3.3% +/-0.8 
American Indian and Alaska Native alone 8 +/-8 0.0% +/-0.1 
Asian alone 2,043 +/-422 4.2% +/-0.9 
Native Hawaiian and Other Pacific Islander alone 47 +/-58 0.1% +/-0.1 

2 of 3 02/04/2018 
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..... .,,.,- ._ ... , 

_..,. U.S. Census Bureau 

AMERICA1 

F ctFinder 
S0901 CHILDREN CHARACTERISTICS 

2008-2012 American Community Survey 5-Year Estimates 

Supporting documentation on code lists, subject definitions, data accuracy, and statistical testing can be found on the American Community Survey 
website in the Data and Documentation section. 

Sample size and data quality measures (including coverage rates, allocation rates, and response rates) can be found on the American Community 
Survey website in the Methodology section. 

Although the American Community Survey (ACS) produces population, demographic and housing unit estimates, it is the Census Bureau's Population 
Estimates Program that produces and disseminates the official estimates of the population for the nation, states, counties, cities and towns and 
estimates of housing units for states and counties. 

Subject Haverford township, Delaware County, Pennsylvania 

Total In married-couple family household In male 
householder, no 

wife present, 
family household 

Estimate Margin of Error Estimate Margin of Error Estimate 
~hildren under 18 years in households 11,387 +/-301 9,449 +/-387 369 
~GE 

Under 6 years 33.6% +/-2.8 36.9% +/-3.3 13.6% 
6 to 11 years 31 .9% +/-2.6 30.3% +/-2.9 28.7% 
12 to 17 years 34.6% +/-2.6 32.7% +/-2.9 57.7% 

RACE AND HISPANIC OR LATINO ORIGIN 

One race 97.1% +/-1 .3 97.3% +/-1 .5 100.0% 
White 91 .2% +/-2.0 92.3% +/-2.0 81.0% 
Black or African American 1.0% +/-0.8 0.9% +/-0.9 3.0% 
American Indian and Alaska Native 0.1% +/-0.2 0.1% +/-0.2 0.0% 
Asian 4.2% +/-1.3 3.2% +/-1.1 16.0% 
Native Hawaiian and Other Pacific Islander 0.3% +/-0.4 0.3% +/-0.5 0.0% 
Some other race 0.3% +/-0.5 0.4% +/-0.6 0.0% 

Two or more races 2.9% +/-1.3 2.7% +/-1.5 0.0% 

Hispanic or Latino origin (of any race) 3.3% +/-1.7 3.6% +/-1.8 2.7% 
White alone, not Hispanic or Latino 88.3% +/-2.5 89.2% +/-2.6 78.3% 

RELATIONSHIP TO HOUSEHOLDER 

Own child (biological, step or adopted) 97.6% +/-1 .0 98.0% +/-0.9 98.1% 
Grandchild 2.1% +/-0.9 1.8% +/-0.9 0.0% 
Other relatives 0.3% +/-0.3 0.2% +/-0.3 1.9% 
Foster child or other unrelated child 0.0% +/-0.2 0.0% +/-0.3 0.0% 

NATIVITY 

Native 97.9% +/-0.8 98.0% +/-0.9 97.0% 
Foreign born 2.1% +/-0.8 2.0% +/-0.9 3.0% 

PRESENCE OF OTHER ADULTS 

1 of 4 02/04/2018 
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_..,. U.S. Census Bureau 

AMERICA1 

F ctFinder 
S0901 CHILDREN CHARACTERISTICS 

2012-2016 American Community Survey 5-Year Estimates 

Supporting documentation on code lists, subject definitions, data accuracy, and statistical testing can be found on the American Community Survey 
website in the Data and Documentation section. 

Sample size and data quality measures (including coverage rates, allocation rates, and response rates) can be found on the American Community 
Survey website in the Methodology section. 

Tell us what you think. Provide feedback to help make American Community Survey data more useful for you. 

Although the American Community Survey (ACS) produces population, demographic and housing unit estimates, it is the Census Bureau's Population 
Estimates Program that produces and disseminates the official estimates of the population for the nation, states, counties, cities and towns and 
estimates of housing units for states and counties. 

Subject Haverford township, Delaware County, Pennsylvania 

Total In married-couple family household In male 
householder, no 

wife present, 
family household 

Estimate Margin of Error Estimate Margin of Error Estimate 
Children under 18 years in households 11,291 +/-272 9,625 +/-302 458 
~GE 

Under 6 years 33.0% +/-2.6 35.9% +/-2.7 22.5% 
6 to 11 years 30.5% +/-2.4 31.1% +/-2.6 31.0% 
12 to 17 years 36.4% +/-2.4 33.0% +/-2.7 46.5% 

RACE AND HISPANIC OR LATINO ORIGIN 

One race 95.3% +/-1 .5 95.8% +/-1 .7 98.5% 
White 84.6% +/-2.5 86.7% +/-2.9 77.3% 
Black or African American 4.1% +/-1 .7 3.1% +/-1 .6 9.2% 
American Indian and Alaska Native 0.1% +/-0.2 0.1% +/-0.2 0.0% 
Asian 5.1% +/-1.4 5.0% +/-1 .7 12.0% 
Native Hawaiian and Other Pacific Islander 0.4% +/-0.5 0.5% +/-0.6 0.0% 
Some other race 1.0% +/-0.7 0.4% +/-0.4 0.0% 

Two or more races 4.7% +/-1 .5 4.2% +/-1 .7 1.5% 

Hispanic or Latino origin (of any race) 2.0% +/-1 .0 1.8% +/-1 .0 2.6% 
White alone, not Hispanic or Latino 83.2% +/-2.6 85.5% +/-2.9 74.7% 

RELATIONSHIP TO HOUSEHOLDER 

Own child (biological, step or adopted) 94.9% +/-1.6 96.4% +/-1.4 80.6% 
Grandchild 3.5% +/-1.3 2.5% +/-1.1 14.2% 
Other relatives 0.7% +/-0.6 0.6% +/-0.6 2.4% 
Foster child or other unrelated child 0.9% +/-0.6 0.5% +/-0.5 2.8% 

NATIVITY 

Native 98.0% +/-0.9 98.7% +/-0.8 92.6% 
Foreign born 2.0% +/-0.9 1.3% +/-0.8 7.4% 

1 of 4 02/04/2018 20
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DP05 ACS DEMOGRAPHIC AND HOUSING ESTIMATES

2012-2016 American Community Survey 5-Year Estimates

Supporting documentation on code lists, subject definitions, data accuracy, and statistical testing can be found on the American Community Survey
website in the Data and Documentation section.

Sample size and data quality measures (including coverage rates, allocation rates, and response rates) can be found on the American Community
Survey website in the Methodology section.

Tell us what you think. Provide feedback to help make American Community Survey data more useful for you.

Although the American Community Survey (ACS) produces population, demographic and housing unit estimates, it is the Census Bureau's Population
Estimates Program that produces and disseminates the official estimates of the population for the nation, states, counties, cities and towns and
estimates of housing units for states and counties.

Subject Delaware County, Pennsylvania

Estimate Margin of Error Percent Percent Margin of
Error

SEX AND AGE

    Total population 562,316 ***** 562,316 (X)
      Male 270,171 +/-99 48.0% +/-0.1
      Female 292,145 +/-99 52.0% +/-0.1

      Under 5 years 33,832 +/-53 6.0% +/-0.1
      5 to 9 years 33,807 +/-820 6.0% +/-0.1
      10 to 14 years 35,822 +/-840 6.4% +/-0.1
      15 to 19 years 41,103 +/-91 7.3% +/-0.1
      20 to 24 years 39,817 +/-49 7.1% +/-0.1
      25 to 34 years 71,487 +/-80 12.7% +/-0.1
      35 to 44 years 66,546 +/-61 11.8% +/-0.1
      45 to 54 years 79,342 +/-64 14.1% +/-0.1
      55 to 59 years 40,273 +/-901 7.2% +/-0.2
      60 to 64 years 35,366 +/-890 6.3% +/-0.2
      65 to 74 years 44,157 +/-70 7.9% +/-0.1
      75 to 84 years 26,987 +/-703 4.8% +/-0.1
      85 years and over 13,777 +/-700 2.5% +/-0.1

      Median age (years) 39.0 +/-0.2 (X) (X)

      18 years and over 436,066 +/-49 77.5% +/-0.1
      21 years and over 408,551 +/-581 72.7% +/-0.1
      62 years and over 104,730 +/-798 18.6% +/-0.1
      65 years and over 84,921 +/-65 15.1% +/-0.1

      18 years and over 436,066 +/-49 436,066 (X)
        Male 205,604 +/-43 47.1% +/-0.1
        Female 230,462 +/-53 52.9% +/-0.1

      65 years and over 84,921 +/-65 84,921 (X)
        Male 35,104 +/-45 41.3% +/-0.1

1  of 3 04/17/2018
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Subject Delaware County, Pennsylvania

Estimate Margin of Error Percent Percent Margin of
Error

        Female 49,817 +/-50 58.7% +/-0.1

RACE

    Total population 562,316 ***** 562,316 (X)
      One race 550,236 +/-1,183 97.9% +/-0.2
      Two or more races 12,080 +/-1,183 2.1% +/-0.2

      One race 550,236 +/-1,183 97.9% +/-0.2
        White 395,791 +/-891 70.4% +/-0.2
        Black or African American 118,089 +/-1,045 21.0% +/-0.2
        American Indian and Alaska Native 832 +/-248 0.1% +/-0.1
          Cherokee tribal grouping 80 +/-59 0.0% +/-0.1
          Chippewa tribal grouping 34 +/-40 0.0% +/-0.1
          Navajo tribal grouping 0 +/-23 0.0% +/-0.1
          Sioux tribal grouping 0 +/-23 0.0% +/-0.1
        Asian 29,581 +/-503 5.3% +/-0.1
          Asian Indian 8,948 +/-832 1.6% +/-0.1
          Chinese 6,563 +/-761 1.2% +/-0.1
          Filipino 1,310 +/-280 0.2% +/-0.1
          Japanese 637 +/-191 0.1% +/-0.1
          Korean 3,422 +/-539 0.6% +/-0.1
          Vietnamese 3,662 +/-698 0.7% +/-0.1
          Other Asian 5,039 +/-804 0.9% +/-0.1
        Native Hawaiian and Other Pacific Islander 104 +/-58 0.0% +/-0.1
          Native Hawaiian 41 +/-36 0.0% +/-0.1
          Guamanian or Chamorro 0 +/-23 0.0% +/-0.1
          Samoan 0 +/-23 0.0% +/-0.1
          Other Pacific Islander 63 +/-59 0.0% +/-0.1
        Some other race 5,839 +/-727 1.0% +/-0.1
      Two or more races 12,080 +/-1,183 2.1% +/-0.2
        White and Black or African American 4,415 +/-791 0.8% +/-0.1
        White and American Indian and Alaska Native 1,163 +/-179 0.2% +/-0.1
        White and Asian 2,864 +/-452 0.5% +/-0.1
        Black or African American and American Indian and
Alaska Native

768 +/-367 0.1% +/-0.1

  Race alone or in combination with one or more other
races
    Total population 562,316 ***** 562,316 (X)
      White 405,878 +/-1,253 72.2% +/-0.2
      Black or African American 124,770 +/-564 22.2% +/-0.1
      American Indian and Alaska Native 3,620 +/-529 0.6% +/-0.1
      Asian 33,456 +/-236 5.9% +/-0.1
      Native Hawaiian and Other Pacific Islander 448 +/-114 0.1% +/-0.1
      Some other race 7,282 +/-800 1.3% +/-0.1

HISPANIC OR LATINO AND RACE

    Total population 562,316 ***** 562,316 (X)
      Hispanic or Latino (of any race) 19,528 ***** 3.5% *****
        Mexican 2,831 +/-722 0.5% +/-0.1
        Puerto Rican 7,978 +/-739 1.4% +/-0.1
        Cuban 1,009 +/-356 0.2% +/-0.1
        Other Hispanic or Latino 7,710 +/-725 1.4% +/-0.1
      Not Hispanic or Latino 542,788 ***** 96.5% *****
        White alone 385,607 +/-238 68.6% +/-0.1
        Black or African American alone 115,486 +/-982 20.5% +/-0.2
        American Indian and Alaska Native alone 483 +/-143 0.1% +/-0.1
        Asian alone 29,474 +/-497 5.2% +/-0.1
        Native Hawaiian and Other Pacific Islander alone 104 +/-58 0.0% +/-0.1

2  of 3 04/17/2018
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APPENDIX B: 2013-2014 Report from the U.S. Department of Education Office of Civil Rights

https://ocrdata.ed.gov/Page?t=d&eid=28263&syk=7&pid=2008
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APPENDIX C - SCHOOL POLICY RESOURCES 

The School District of Haverford Township Policy 248 – Unlawful Harassment 
https://www.haverford.k12.pa.us/Page/14387 

Lower Merion School District Policy 246 – Prohibited Harassment by and of Students 
https://www.lmsd.org/uploaded/documents/Board/Policies/200/Policy_P246.pdf 

See page 1 – Definition  “Prohibited Harassment includes slurs, jokes, bullying, hazing 
or other verbal, graphic or physical conduct relating to an individual’s 
handicap/disability, race, color, age, creed, religion, sex, sexual orientation, gender 
identity, gender expression, ethnicity or national origin.”  

School District of Philadelphia Policy on Harassment  - SRC Policy 248  
https://www.philasd.org/src/wp-content/uploads/sites/80/2017/06/248.pdf 

See page 1 – “This policy prohibits all  forms of harassment of students and third parties 
by Distric students and staff members, contracted individuals, vendors, volunteers, and 
third parties in the school.” 
“This policiy applies to students in connection with all the academic, educational, 
extracurricular, athletic, and other programs of the school, whether those programs take 
place in school’s facilities, on a school bus, in transit to and from school, at a class or 
training program sponsored by the school at another location, or elsewhere. The policy 
also applies to any off-campus conduct that has a continuing effect on campus”  
See pages 6-7 – “The following are examples of harassment prohibited by this policy:” 

Sample School Policies from the U.S. Department of Education 
https://www2.ed.gov/offices/OCR/archives/pdf/AppA.pdf 

US Department of Education Office of Civil Rights - Racial Incidents and Harassment Against 
Students at Educational Institutions; Investigative Guidance  
https://www2.ed.gov/about/offices/list/ocr/docs/race394.html 

https://www.haverford.k12.pa.us/Page/14387
https://www.lmsd.org/uploaded/documents/Board/Policies/200/Policy_P246.pdf
https://www.philasd.org/src/wp-content/uploads/sites/80/2017/06/248.pdf
https://www2.ed.gov/offices/OCR/archives/pdf/AppA.pdf
https://www2.ed.gov/about/offices/list/ocr/docs/race394.html
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APPENDIX D 
RESEARCH ON THE BENEFITS OF A DIVERSE TEACHING FACULTY 

Boisrond, C. (2017). If your teacher looks like you, you may do better in school.  NPR. 
https://www.npr.org/sections/ed/2017/09/29/552929074/if-your-teacher-looks-likes-you-you-
may-do-better-in-school 

“There's mounting evidence that when black students have black teachers, those students 
are more likely to graduate high school.”  

Egalite, A. J., Kisida, B. (2017). The effects of teacher match on students’ academic perceptions 
and attitudes. Educational Evaluation and Policy Analysis. Sage Journals.  
http://journals.sagepub.com/doi/pdf/10.3102/0162373717714056 

“Using student survey data from six U.S. school districts, we estimate how assignment to 
a demographically similar teacher affects student reports of personal effort, happiness in 
class, feeling cared for and motivated by their teacher, the quality of student–teacher 
communication, and college aspirations. Relying on a classroom fixed-effects strategy, 
we show that students assigned to a teacher with similar demographic characteristics 
experience positive benefits in terms of these academic perceptions and attitudes.” 

Figlio D. (2017). The importance of a diverse teaching force. Brookings Institute.  
https://www.brookings.edu/research/the-importance-of-a-diverse-teaching-force/ 

 “A growing body of literature suggests that outcomes such as test scores, attendance, and 
suspension rates are affected by the demographic match between teachers and students. 
Minority students often perform better on standardized tests, have improved attendance, 
and are suspended less frequently (which may suggest either different degrees of 
behavior or different treatment, or both) when they have at least one same-race teacher.” 

Dee, T. (2004), Teachers, race, and student achievement in a randomized experiment. Review of 
Economics and Statistics. 
https://www.mitpressjournals.org/doi/abs/10.1162/003465304323023750 

“Models of student achievement indicate that assignment to an own-race teacher 
significantly increased the math and reading achievement of both black and white 
students.” 

Holt S., Gershenson S. The impact of teacher demographic representation on student attendance 
and suspensions, IZA discussion paper 9554, 2015. 

“Since parents have at least some agency over primary school students’ daily attendance, 
absences reflect parental assessments of their child’s school, classroom, and teacher. The 
representativeness of the teacher workforce, and specifically that of the student’s 
classroom teacher, is therefore likely to influence student absenteeism." 

https://www.npr.org/sections/ed/2017/09/29/552929074/if-your-teacher-looks-likes-you-you-may-do-better-in-school
https://www.npr.org/sections/ed/2017/09/29/552929074/if-your-teacher-looks-likes-you-you-may-do-better-in-school
http://www.npr.org/sections/ed/2017/04/10/522909090/having-just-one-black-teacher-can-keep-black-kids-in-school
http://journals.sagepub.com/doi/pdf/10.3102/0162373717714056
https://www.brookings.edu/research/the-importance-of-a-diverse-teaching-force/
http://www.mitpressjournals.org/doi/abs/10.1162/003465304323023750
https://www.mitpressjournals.org/doi/abs/10.1162/003465304323023750
http://ftp.iza.org/dp9554.pdf
http://ftp.iza.org/dp9554.pdf
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ENDNOTES 

i See Appendix A for demographic data collected from the U.S. Census Bureau’s American Fact Finder 
website: https://factfinder.census.gov/faces/nav/jsf/pages/index.xhtml. 
ii https://www.washingtonpost.com/news/post-nation/wp/2017/11/13/hate-crimes-in-the-united-states-
increased-last-year-the-fbi-says/?utm_term=.17d40314cf81 
iii https://ucr.fbi.gov/hate-crime/2016/topic-pages/incidentsandoffenses 
iv https://www.washingtonpost.com/national/discrimination-against-muslims-is-increasing-in-us-pew-
study-finds/2017/07/25/dfa52756-717a-11e7-9eac-d56bd5568db8_story.html?utm_term=.81f4622de0a2; 
on hate groups http://abcnews.go.com/US/state-white-supremacy-neo-nazi-groups-us/story?id=49205764; 
on the rise of white supremacy: http://www.newsweek.com/white-supremacist-propaganda-college-rise-
triple-trump-798025, https://www.adl.org/education/resources/reports/white-supremacist-propaganda-
surges-on-campus 
vhttp://www.mainlinemedianews.com/mainlinetimes/news/after-someone-paints-a-swastika-on-her-trash-
can-havertown/article_c9903f4b-8fcc-5d25-898f-67baad8e1d10.html
vi https://www.phillymag.com/news/2016/11/07/racist-letter-delaware-county/ 
vii http://www.philly.com/philly/news/pennsylvania/racist-white-supremacist-philadelphia-montgomery-
county-20171022.html 
viii https://www.npr.org/sections/thetwo-way/2017/02/27/517433835/headstones-vandalized-at-jewish-
cemetery-in-philadelphia 
ix http://6abc.com/anti-muslim-threats-posted-near-upper-darby-mosque/2717359/ 
x https://www.washingtonpost.com/news/acts-of-faith/wp/2015/12/08/severed-pigs-head-thrown-at-
philadelphia-mosque-door/?utm_term=.109880520b6d 
xi See Appendix A.  
xii See Appendix A. 
xiii For Dr. Hart’s full comments see minutes 2:07:25 to 2:09:52 
https://www.youtube.com/watch?v=gUnh0uX5sQI 
xiv https://ocrdata.ed.gov/Page?t=d&eid=28263&syk=7&pid=2008  See Appendix B for the full report 
from the Office of Civil Rights 
xv http://www.cnn.com/2011/LIVING/07/25/touching.natural.black.hair/index.html 
xvi http://philadelphia.cbslocal.com/2016/09/12/swastika-haverford-tennis-court/ 
http://philadelphia.adl.org/files/2016/11/Best-Practices-in-Responding-to-Hate-Incidents-in-School.pdf) 
xvii See the “Prevention” section beginning on page 8. http://www.education.pa.gov/Documents/K-
12/Safe%20Schools/EquityInclusion/PA%20Equity%20Inclusion%20Toolkit.pdf 
xviii https://www.haverford.k12.pa.us/Page/6675 
xix https://www.lmsd.org/academics/achievement/care 
xx http://www.education.pa.gov/Documents/K-
12/Safe%20Schools/EquityInclusion/PA%20Equity%20Inclusion%20Toolkit.pdf 

https://ucr.fbi.gov/hate-crime/2016/topic-pages/incidentsandoffenses
https://www.washingtonpost.com/national/discrimination-against-muslims-is-increasing-in-us-pew-study-finds/2017/07/25/dfa52756-717a-11e7-9eac-d56bd5568db8_story.html?utm_term=.81f4622de0a2
https://www.washingtonpost.com/national/discrimination-against-muslims-is-increasing-in-us-pew-study-finds/2017/07/25/dfa52756-717a-11e7-9eac-d56bd5568db8_story.html?utm_term=.81f4622de0a2
http://abcnews.go.com/US/state-white-supremacy-neo-nazi-groups-us/story?id=49205764
http://www.newsweek.com/white-supremacist-propaganda-college-rise-triple-trump-798025
http://www.newsweek.com/white-supremacist-propaganda-college-rise-triple-trump-798025
https://www.adl.org/education/resources/reports/white-supremacist-propaganda-surges-on-campus
https://www.adl.org/education/resources/reports/white-supremacist-propaganda-surges-on-campus
http://www.mainlinemedianews.com/mainlinetimes/news/after-someone-paints-a-swastika-on-her-trash-can-havertown/article_c9903f4b-8fcc-5d25-898f-67baad8e1d10.html
http://www.mainlinemedianews.com/mainlinetimes/news/after-someone-paints-a-swastika-on-her-trash-can-havertown/article_c9903f4b-8fcc-5d25-898f-67baad8e1d10.html
https://www.phillymag.com/news/2016/11/07/racist-letter-delaware-county/
http://www.philly.com/philly/news/pennsylvania/racist-white-supremacist-philadelphia-montgomery-county-20171022.html
http://www.philly.com/philly/news/pennsylvania/racist-white-supremacist-philadelphia-montgomery-county-20171022.html
https://www.npr.org/sections/thetwo-way/2017/02/27/517433835/headstones-vandalized-at-jewish-cemetery-in-philadelphia
https://www.npr.org/sections/thetwo-way/2017/02/27/517433835/headstones-vandalized-at-jewish-cemetery-in-philadelphia
https://www.washingtonpost.com/news/acts-of-faith/wp/2015/12/08/severed-pigs-head-thrown-at-philadelphia-mosque-door/?utm_term=.109880520b6d
https://www.washingtonpost.com/news/acts-of-faith/wp/2015/12/08/severed-pigs-head-thrown-at-philadelphia-mosque-door/?utm_term=.109880520b6d
https://www.youtube.com/watch?v=gUnh0uX5sQI
https://ocrdata.ed.gov/Page?t=d&eid=28263&syk=7&pid=2008
http://www.cnn.com/2011/LIVING/07/25/touching.natural.black.hair/index.html
http://philadelphia.cbslocal.com/2016/09/12/swastika-haverford-tennis-court/
http://philadelphia.adl.org/files/2016/11/Best-Practices-in-Responding-to-Hate-Incidents-in-School.pdf
http://www.education.pa.gov/Documents/K-12/Safe%20Schools/EquityInclusion/PA%20Equity%20Inclusion%20Toolkit.pdf
http://www.education.pa.gov/Documents/K-12/Safe%20Schools/EquityInclusion/PA%20Equity%20Inclusion%20Toolkit.pdf
https://www.haverford.k12.pa.us/Page/6675
https://www.lmsd.org/academics/achievement/care
http://www.education.pa.gov/Documents/K-12/Safe%20Schools/EquityInclusion/PA%20Equity%20Inclusion%20Toolkit.pdf
http://www.education.pa.gov/Documents/K-12/Safe%20Schools/EquityInclusion/PA%20Equity%20Inclusion%20Toolkit.pdf



